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[bookmark: _Toc236902367]About Universal Design for Learning (UDL)
[image: ]Universal Design for Learning (UDL) is about creating courses that use a variety of strategies to improve and optimise teaching and learning for all students based on research insights into how people learn. This UDL checklist is based on three principles of providing multiple means of Representation, Engagement, and Action & Expression. By doing so, lecturers address the “What,” “Why,” and “How” of learning to enable all students to participate in a meaningful way in the course’s learning experiences.
[bookmark: _Toc236902368]About this Checklist
This checklist is based on work by Suzanne Stone and Karen Buckley for Teaching Enhancement Unit, Dublin City University (DCU), and City University of New York. The DCU checklist covers Emerging, Proficient and Expert levels of UDL while this adaption is tailored for Trinity College Dublin’s context and focuses on providing a baseline via the Emerging stage so if you are looking to go beyond this level, please refer to DCU’s resource to see the Proficient and Expert levels.
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[bookmark: _Toc236902369]The three principles of Universal Design for Learning:

[bookmark: _Toc236902370][image: Online Network outline]Multiple Means of Representation – Emerging level
Sharing information with students in different formats – using multiple means of representation – affirms the validity of the different ways that students perceive and comprehend the information instructors present to them. The following areas provide opportunities to enhance representation in your course.

· Use clear, consistent layouts in your Blackboard modules to create a strong visual design and reduce the time spent by students searching for information.
· Guides: Make use of the Centre for Academic Practice’s recommended Blackboard structure to create an intuitive experience for students and co-ordinate your design with other staff members’ modules so they have a consistent layout.
· Add descriptions to Blackboard folders and files to give a clear idea of what each contains. 
· Example: When you upload a PowerPoint file in Blackboard, you can edit its details to give it a clear name and description (see the Content & Structure section on this page).
· Create resources and materials that address variability and meet the needs of more students. 
· Example: Use the Accessibility Checker in Office (e.g. Word and PowerPoint) and use Ally within Blackboard to address the accessibility of uploaded content.
· Provide an alternative option for any information presented aurally. 
· Example: Provide closed captions for videos (automatic in Panopto)
· Provide an alternative option for students so they don't have to rely on visual information. 
· Example: Add alternative text to images in documents and when uploading images to Blackboard – important for accessibility or when an image won’t load.
· Translate idioms, archaic expressions, culturally exclusive phrases, and slang. 
· Example: Provide a Glossary of relevant terms in your Blackboard modules.  
· Provide direct instruction, prompts, and scaffolded materials for students who struggle to comprehend information. 
· Example: Provide alternatives, such as visuals, to support this understanding.
· Provide all students with background information on content using direct instruction with options for visuals, audio etc.
· Example: Have a Module Information folder in Blackboard that provides students with key information and background to the module.
· Model explicit strategies students can use to transfer the information they have to other content areas and situations. 
· Example: Provide resources that demonstrate how the knowledge could be used in another class.
· In PowerPoint, include a balance of graphics and text and make use of Trinity’s templates
· Examples: Avoid a series of text-heavy slides as these can be difficult for students to parse. Use icons and imagery to provide visual landmarks. Make use of the Trinity PowerPoint templates so your slides have a consistent design for students.
· Provide students with slides in advance of class.
· Rationale: Providing slides in advance gives the opportunity to preview what is to be covered, as well as use the slides for annotation during lectures.
· Use concept maps to represent particularly complex concepts to students and demonstrate relationships between and among elements.
· Rationale: Concept maps provide a great way of presenting content from the central concept outward (or downward with hierarchies) to sub-topics and showing how things unfold or interrelate. You can construct concept maps using built-in tools in Microsoft Word and PowerPoint.

[bookmark: _Toc236902371][image: Signpost outline]Multiple Means of Engagement – Emerging level
Effectively engaging students in the learning process is essential to motivating them. Tying learning to these areas enables students to feel a personal connection, sense of purpose, and positive attitude about their experiences in your course. The following areas provide opportunities to enhance engagement in your course.

· Offer choice for students in what they learn.  
· Example: Create a choice activity and allow students to select from range of topics.
· Offer choice in how students learn.
· Example: Use books, articles videos, and interactive media to build understanding.
· Offer choice in how students express what they know.
· Example: Offer students a choice to submit a written text or portfolio.
· Offer options relevant to your learners (culturally, socially, age and ability appropriate). 	 
· Example: Conduct a survey to inform the direction of a module.	
· Include active learning in my course.
· Student-to-student engagement as opposed to passive sit-and-listen keeps students interested in the course and the content.
· Create a safe space for learning with minimal risk of distractions.
· Example: Offer choice in online learning activities e.g. forum/synchronous space.
· Build in reminders of both goals and the value of those goals. 
· Example: Add Learning Outcomes clearly to the homepage of the module in Blackboard.
· Provide options for students to learn content with clear degrees of difficulty.
· Example: Provide text and video resources.
· Provide opportunities for students to learn how to work effectively with others. 
· Example: Create group assessments on Blackboard with clear guidance.
· Provide feedback that guides learners toward mastery rather than a fixed notion of performance or compliance. 
· Example: Provide online feedback that includes links to supporting resources.
· Use language and feedback that will allow all students to see themselves as capable learners. 
· Example: Discuss with colleagues how you might create a bank of high-quality feedback templates that you can reuse (for example, using the Quick Marks feature in Turnitin)
· Offer reminders, models, and tools, to assist learners in managing and directing their emotional responses. Offer options for stress release such as alternate seating, mindfulness breaks, etc.
· Examples: Include links to wellbeing resources and student support services in your Blackboard modules. Provide space in live Collaborate webinars for social chat. 
· Provide students with tools to reflect on their learning through rubrics, marking guides, self-assessment, etc.
· Example: Use rubrics in Blackboard to offer students transparency and consistency in assessment.
· Include real-world application activities in my course.
· Example: Developing or analysing case studies – an instructor might provide nursing students a case study of a patient and ask them to assess and create a plan of care.

[bookmark: _Toc236902372][image: Group brainstorm outline]Multiple Means of Action & Expression – Emerging level
In UDL, "action and expression" refers to how students demonstrate what they have learned. Offering choices and support, as noted in the prompts below, can enhance the action and expression in your course.

· Provide more than one way or strategy to answer assessments so students can express their understanding without barriers. 
· Example: Create an assignment where students have options to create a text submission, presentation, portfolio or a Panopto video assignment submission.
· Implement a scaffolding model from teacher-directed to collaborative groups to independent work, slowly releasing responsibility to students. 
· Example: Use the group functionality in Blackboard to create collaborative assessments. Assign team members specific tasks and monitor their progress before releasing a second assignment for independent work.
· Provide clear goals to students on what they must do to meet or exceed expectations.
· Example: Create a dedicated folder in your Blackboard module to collate assessment information and submission links (e.g. Turnitin). In this folder, provide rubrics, learning outcomes, assessment details etc. (see the Assessment and Feedback section on this page for an example). 
· Facilitate the process of strategic planning. 
· Example: Provide all students with checklists for tasks, due dates, and planning templates to keep students organized.
· Provide scaffolds and supports to act as organisational aids for students. 
· Example: Provide all students with templates for notetaking.
· Provide more than one option for the methods used to prepare for an assessment.
· Example: Provide options on Blackboard for students to collate ideas e.g. discussion forum/online journal that they can then refer to at a later stage of the assignment.
· Enable and support students who use assistive technologies for navigation, interaction, and composition. 
· Example: Avoid uploading scanned documents or using images of text. Instead, use the Accessibility Checker in Office (e.g. Word and PowerPoint) and use Ally within Blackboard to address the accessibility of uploaded content.
· Provide formative feedback tools to students so they can monitor their own progress.
· Examples: Allow students to view Turnitin text matching reports in advance of final assignment submission so they can address potential issues. Consider adding Knowledge Checks to your Blackboard content where appropriate to create informal, self-paced quizzes.
· Provide choices for action and expression.
· When you are able, provide learners with a choice of the way they express mastery. Examples of choices include Papers, Tests, Quizzes, Projects, Videos, Interviews, Discussions, Graphic organizers, Infographics, Advertisements, Brochures.
· Provide support for action and expression in your course.
· When you can offer choices for expression, some of the following supports can be essential: Modelling, Examples, Rubrics, Checklists, Groups, Partner activities, Discussions, Practice opportunities, Developmental feedback and Practice quizzes.
[bookmark: _Toc236902373]Conclusion
As mentioned, this checklist focuses on providing a baseline via the Emerging stage so if you are looking to go beyond this, please refer to DCU’s resource available via the Higher Education Authority -National Forum for more details and to see the Proficient and Expert levels. Note that the checklist uses terms for DCU’s context in some cases e.g. Loop is their equivalent of Blackboard.
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