

Workshop Guide – Exploring Worldviews, Perceptions and Values on Sustainable Development
This guide is intended to help educators to facilitate interactive workshops to help students to engage with and reflect on the theme of Exploring Worldviews, Perceptions ​and Values on Sustainable Development. Accompanying guides and video resources are available on the Centre for Academic Practice’s Teaching Materials for ESD page. For more information on the background to these resources, please see the Acknowledgements section at the end of this document.
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[bookmark: _Toc213311248]Preparing for the workshop:

[bookmark: _Toc213311249]Learner/student – In preparation for attendance at the workshop:
· Attend lectorials (interactive lectures) and/or Review videos and/ or reading assigned by workshop (or module) Leader.
· Prework before attending the workshop should include:
· Review one of more scenarios as assigned.
· Complete the rating and ranking activities as assigned.
· Retain ranking responses for use in the workshops – for scenario(s) as assigned.

Recommendation from workshop authors:
· Learners should ideally complete for all three scenarios, so that they will be familiar with the different perspectives.  As learners will be assigned to groups/perspectives when they arrive at the workshop, their group members (and their responses to the assigned scenario) will provide the necessary stimulus for discussion, debate and negotiation.
· Learning Management Systems (LMS)/Virtual learning environments (VLE), or tools such as Qualtrics/survey-monkey are commonly used to house and manage these activities.

[bookmark: _Toc213311250]Facilitator/ teacher – recommended teaching practices for in-person workshop:
· Printed templates for use during the workshop must be available to the facilitator.  It is recommended that these be colour-coded by scenario perspective when copied.
· Community Perspective – Yellow;  
· Corporate/ Business Perspective – Green; 
· Government/Policy Perspective - Blue.
· Room setup:  
· Tables/ system for small Groups. Flipcharts/ boards can be a useful addition.  
· Ideally 5 students per group, three groups of 5 in a facilitator ‘set’.
· One facilitator ‘set’ per room is ideal, but more can be accommodated.
· During the workshop (colour code by scenario perspective when photocopying): 
· Handout #1 has two pages, i.e. the perspective assigned to the group with action options on the reverse, plus the templates for submitting a signed record of completion of group tasks/activities AND template for preparing/sharing key content of their ‘pitch’. One per group.
· Handout #2 = justification options (individual) with guidance notes on the scenario on the reverse of the page.
· Handout #3 = peer review and feedback template for use during other groups’ ‘pitch’ /presentation- one per group (Colour coded when photocopying)
· Post workshop/before leaving the workshop: group completes circa300words to Jane/Grace/Minister as per assigned perspective on Template provided.



	[bookmark: _Toc212561845][bookmark: _Toc213311251] Workshop3 - Session Plan (assumes that prework has been completed by learners)

	Theme 3 Title: Exploring worldviews, perceptions and values on sustainable development.

	Theme/Block 3 aim(s): to enable and support participants to question their worldviews, perceptions and biases as they debate values related to sustainable development, in preparation for advocating for sustainable existence. (Trinity Graduate Attribute - Develop Continuously) 

	Learning Outcomes for this session – participants will be able to:
(i) Identify and describe ethical concepts, values, contradictions and biases in complex Sustainability related scenarios.
(ii) Accommodate others’ perspectives when reasoning through sustainability/ ESD dilemmas in an ethically defensible manner.
	Workshop

Duration: 1hr 50 mins (2hr slot). 

	Time
	Activity
	students/learner

	0 to 5m

	· Organise in tables, introduce to group members etc
	5 – intro


	5m-10
	· Facilitator / academic -Introduction to the workshop.
· Assign a different perspective to each group of 5 i.e. provide each group with a clean copy of the case and action options.
· [Handout #1, also includes group’s assignment template]
	5 min 
intro and allocate

	10- 30m

	· Must agree/rank Group’s 3 most and 3 least preferred actions.
· Template included in the handout provided to the group. 
· Group begins to draft advice (300words), as appropriate to their assigned case, for Jane/Grace/Minister (potentially postwork).
	20mins

(social constructivism)

	30-35m
	· The Facilitator provides groups with the justifications list relevant to their assigned perspective [Handout #2]. 
· Individual students/learners complete these independently according to their group’s most preferred option.  Do not confer.
	5mins
 (individual constructivism)

	35-50m
	· The group must agree ranking of the Group’s 3 most and 3 least preferred justifications for their choice of most preferred action.
· The group must adapt draft advice (e.g. 300words), for Jane/Grace/Minister as appropriate to the group’s assigned case, following discussions in justifications. This might be completed and submitted up to 24 hours after the workshop.
	15mins 

(social constructivism)

	50-70m
	· [Handout #3] - context of the next step will be shared by facilitators, handout includes peer feedback template.
· From your (Jane/ Grace/ Minister) perspective, prepare a 2-3 minute ‘pitch’ to the visitor/ officer charged with making the decision. [Provide each group with the handout feedback template related to ‘other’ two perspectives]
· Each Pitch must demonstrate that the ‘perspective’/ group can Identify and describe ethical concepts, values, contradictions and biases in complex Sustainability related scenarios per feedback sheet provided (available on the LMS/VLE/ sample on tables).
	20 mins to prepare group Pitch and summarise on template (provided at the start of workshop)
(collaboration, communicate effectively etc)

	70-95m


	· Three speakers x1 min. Other group members address the Q&A. 
· Ensure first speaker clearly states name (Jane/ Grace/ Minister).
· Peer review – all members of review group collaborate to prepare one question for each of the two presenting groups.
	25 mins for 3x1m presentations/ prepare one Question for each other group

	95-110m
	Q&A – and time to finalise group agreed final response. E.g. photograph the completed template (including signature of facilitator) and upload to locations required by workshop leader.
	15mins



	[bookmark: _Toc213311252]Facilitator notes/ prompts aligned with Workshop session Plan
Facilitator prompts/notes included under each item in the session plan. 
Recommended teaching practices/activities - determined by the workshop leader in each case.

	Theme 3 Title: Exploring worldviews, perceptions and values on sustainable development.

	Theme/Block 3 aim(s): to enable and support participants to question their worldviews, perceptions and biases as they debate values related to sustainable development, in preparation for advocating for sustainable existence. (Trinity Graduate Attribute - Develop Continuously) 

	Learning Outcomes for this session – participants will be able to:
(i) Identify and describe ethical concepts, values, contradictions and biases in complex Sustainability related scenarios.
(ii) Accommodate others’ perspectives when reasoning through sustainability/ ESD dilemmas in an ethically defensible manner.
	Workshop

Duration: 1hr 50 mins (2hr slot). 

	Time
	Activity
	students/parts

	0 to 5m

	· Organise in tables, introduce to group members etc
Facilitator prompts/ notes:
· Direct students so that they sit with ‘new’ people – encourage them to introduce themselves.
· All should have completed review of the case study and rating/ranking of the action options for the three perspectives in advance of the workshop, and should have a record of their three most and three least preferred options. Ask that they make these visible to their group members now/at beginning.
· In this workshop there are no ‘right’ or ‘wrong’ answers – reassure that they will benefit more from this workshop if they take a curious approach to why others think differently and really try to share why their perspective differs. They might find that discussion, debate and negotiation leads them to adapt or amend their previously held view(s).  That’s all part of what we aim to do in this workshop.
· Some aspects of this workshop might even make learners uncomfortable – please be reassured that this is a recognised part of the process used to help develop the ability to reason through complexity and ambiguity in an ethically defensible manner …. Its all part of the process!
	5 – intro


	5m-10,
	· Facilitator / academic -Introduction to the workshop.
· Assign a different perspective to each group of 5 i.e. provide each group with a clean copy of the case and action options.
·  [Handout #1, also includes group’s assignment template]
Facilitator prompts/ notes:
· One copy of Handout #1 is provided to each group.
· The perspective assigned to the group is visible on the first page, and the related action options are visible over-the-page.
· The second page is the group’s workbook template.  Remind students that This is precious- it is the assignment they submit!  
· Include Only group agreed responses on this template.  
· All students must sign before the end of the workshop. 
· The group is responsible for ensuring that e.g. the facilitator countersigns and dates this completed template before the end of the workshop. 
· Each group member is responsible for ensuring they have a photo /record of this signed worksheet for return to their workshop leader (or module leader)/ upload to their [Journal]/ other.
	5 min 
intro and allocate

	10- 30m

	· Must agree/rank Group’s 3 most and 3 least preferred actions.
· Template included in the handout provided to the group. 
· Group begins to draft advice (300words), as appropriate to their assigned case, for Jane/Grace/Minister (potentially post-work).
Facilitator prompts/ notes:
· Remind learners/students that is only the three most and three least preferred options that the group must agree on – they might be informed by the individual rating choices, but the groups are required to focus on the ranking task.
· Recommended options for Prompt questions: was this difficult individually? How easy was it to agree as a group? Was it more difficult to complete individually or as a group?  Why do you think this might be?
· Remind them: As the output of the group’s work will aim to advise Jane/Grace/Minister as appropriate to your group’s assigned perspective, you should note what might be in the advice as you work through the activities in the workshop.
	20mins

(Social constructivism)

	30-35m
	· The Facilitator provides groups with the justifications list relevant to their assigned perspective [Handout #2]. 
· Individual’s students/learners complete these independently according to their group’s most preferred option.  Do not confer. 
Facilitator prompts/ notes:
· Handout x5 template #2 i.e. one template for each student.
· Using their group’s top/ most preferred action option as their context, each student individually rates and ranks the justification options according to how they believe the justification could ethically support that action.
· Silence in the room for this timeframe. Facilitator should observe that every individual completes.
· When task has been completed, students move on to next.  
	5mins

 (Individual constructivism)

	35-50m
	· The group must agree ranking of the Group’s 3 most and 3 least preferred justifications for their choice of most preferred action.
· The group must adapt draft advice (e.g. 300words), for Jane/Grace/Minister as appropriate to the group’s assigned case, following discussions in justifications. This might be completed and submitted up to 24 hours after the workshop.
Facilitator prompts/ notes:
· Remind groups to enter their agreed ranking of justifications on the master template the group submits at end of the workshop.
· Prompt questions:  was this difficult individually? How easy was it to agree as a group? Which was more difficult to agree – actions, or justifications?  Why do you think this might be?
· Remind: As the output of the group’s work will aim to advise Jane/Grace/Minister, as appropriate to your group’s assigned perspective, group notes on what might be in advice may need adjustment based on group discussion regarding ‘justifications’.
	15mins 

(Social constructivism)

	50-70m
	· [Handout #3] - context of the next step will be shared by facilitators, handout includes peer feedback template.
· From your (Jane/ Grace/ Minister)’s perspective, prepare a 2-3 minute ‘pitch’ to the visitor/ [XX funding 5million] officer charged with making the decision. [Provide each group with the handout feedback template related to ‘other’ two perspectives]
· Each Pitch must demonstrate that the ‘perspective’/ group can Identify and describe ethical concepts, values, contradictions and biases in complex Sustainability related scenarios’ per feedback sheet provided (available on the VLE/ sample to each table).
Facilitator prompts/ notes:
· For the pitch, remind students who have not spoken yet, to ensure they ‘speak’ at this stage. (Demonstrate abilities).
· Your group’s pitch/ presentation should reflect concepts you learned when preparing for, and throughout, this workshop. 
· Integration of relevant concepts means that, in addition to demonstrating your learning, you will also provide a learning opportunity for other groups as they gain insight to how your approach has been shaped by your group’s assigned perspective on the case.
· While listening to pitches/ presentations from other groups, ensure that you complete the individual template.  [Facilitators will need to observe that every student completes their own template].
· Remind: Prompt questions for students are on the handout.
	20 mins to prepare group Pitch and summarise on template (given at start)

(collaboration, communicate effectively etc)

	70-95m


	· Three speakers x1 min. Other group members address the Q&A. 
· Ensure First speaker clearly states name (Jane/ Grace/ Minister).
· Peer review – all members of review group collaborate to prepare one question for each of the two presenting groups.
Facilitator prompts/ notes:
· If time is short, no response is given to the questions asked. 
· The UN representative will be informed by the questions posed – timing will probably mean groups do not respond to questions.
	25 mins for 3x1m presentations/ prepare one Question for each other group

	95-110m
	Q&A – and time to finalise group agreed final response, photograph the completed template (including signature of facilitator) and upload to locations required by workshop (or module) leader.
Facilitator prompts/ notes:
Remind all students regarding Handout #1
· Only include group agreed responses on this template.  
· All students will sign this before the end of the workshop. 
· The group is responsible for ensuring that the facilitator countersigns and dates this completed template before the end of the workshop.
· Each group member is responsible for ensuring they have a photo /record of this signed worksheet for return to their workshop/module leader/ upload to their [Journal]/ other]
· Ensure the workshop finishes at 10 minutes before the hour
	15mins



[bookmark: _Toc213311253]activities: participation and completion of ‘tasks’ [Handout#1: second Page]
Record Group’s 3 LEAST preferred action options.  Record Group’s 3 MOST preferred action options:
· LEAST Preferred Option                      		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred                    _______

Record group’s 3 LEAST preferred justification options:    Record Group’s 3 MOST preferred justification options:
· LEAST Preferred Option                        	      MOST Preferred Option    	 _______
· Second LEAST Preferred Option		      Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______	      Third MOST Preferred Option      _______ 

Final version of group’ pitch i.e. following attendance at all three presentations (c300words)
1.




2.




3.






	Please complete the following to ensure that you have evidence of successful engagement in this workshop.  For those keeping journals/ePortfolios, you may upload photos to LMS/VLE/etc

	Instructions: 
· Cleary print each student’s name, and each student initials where indicated. 
· Tick under each ‘roleplay’ demonstrated by student.
· Ensure that you ask the workshop facilitator to initial/ print name/date your completed groupwork summary sheet.
· Each student photographs for upload to LMS/VLE/ Forum/Journal etc as applicable

	Student Name
	Student initials
	Group decision on actions?
	Group decision on justifications?
	Role as pitch presenter?
	Role as chair, scribe or Q&A
	Contribute to Group 300 words of advice

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Workshop facilitator to initial, date and ‘print name’: 



[bookmark: _Toc213311254]Template for group ‘pitch’. [Handout#1: Reverse of second A4 page] 
[Prepare this template so that other groups can ‘see’ it when presenting/photograph it].
	The ‘pitch’ must demonstrate that your ‘perspective’/ group can’ Identify and describe ethical concepts, values, contradictions and biases in complex Sustainability related scenarios’.

	1
	










	2
	











	3
	










	Q
	e.g. insert your perspective’s/group’s response to Question posed here







[bookmark: _Toc213311255]Theme/Block 3 Scenario Version 1: Community Perspective (Yellow). Handout#1
1. Read the case study.
2. Consider what action should be taken.
3. Rate the importance of each action, in coming to your decision, by circling your rating of ‘action’ options.  
4. Rank what you consider to be the 3 most and 3 least preferable action options, in order of preference.

Read the case study: Community Perspective
In a rural community in Congo, severe injuries and death are a frequent consequence of dangerous working conditions in the local mines that supply cobalt to manufacturing companies abroad, predominantly for use in electric car batteries. 
Families struggle to make ends meet, and despite risks of gender-based violence, many rely on sending both sons and daughters to work in the mines to support their households. Out of the 200,000 Congolese mining for cobalt, 40,000 are Children, some as young as six years old. Cobalt miners earn less than $2 per day. Mine workers are also exposed to excessive amounts of toxic cobalt dust.
The workers in local cobalt mines have collectively agreed to go on strike to demand safer working conditions. They have refused to work until mining companies address these issues and dangers. However, the strike has created economic hardship for many families who are now struggling to provide for their households.
Some community members contemplate going back to work in the unsafe mines out of economic necessity. As single mothers have limited alternative sources of income, they are particularly vulnerable to the economic impact of the strike and are disproportionately impacted by the strike. 
You are Jane, a single mother and you previously worked in the mines with your two children, your son aged 7 and your daughter aged 12.  Your family is now starving. You have not eaten in 2 days as there isn’t enough food for all three of you. You also have no money left to pay for the room you are renting and you therefore risk eviction from the only shelter you have.
You do not want you or your children to go back to working in unsafe mines, or to starve or be evicted.
What should you do (next)?  (‘You’ are Jane.)
	For your own records:        Actions options Three LEAST preferred: (1)      ; (2)      ; (3)      ; 

Individual Choices:              Action options Three MOST preferred: (1)      ; (2)      ; (3)       ;   




[bookmark: _Toc213311256]Action Options- Community Perspective (Yellow). Handout#1, reverse of page 1.
You are presented with 12 potential action options for this scenario – representing actions at various levels of ‘defensibility’ from a 'high' of 'Highly defensible' to a 'low' of 'not defensible’. Please remember that these rating activities do not have 'Right' and 'Wrong' answers.  
Rate the importance of each action (A) to (L) below), in coming to your decision, by choosing/ circling/ highlighting your rating of ‘action’ options.  
HD = Highly Defensible;      D = Defensible;        Q = Questionable;        ND = Not Defensible
A. HD  D  Q  ND : Go back to work immediately as you need an income, leaving your children at home.
B. HD  D  Q  ND : Anonymously leak confidential company files that disclose toxic levels of cobalt dust to the media.
C. HD  D  Q  ND : Accept that you will not be able to afford rent without income, and therefore send your older child back to work.
D. HD  D  Q  ND : Send your son back to work and stay with your daughter.
E. HD  D  Q  ND : Go back to working in the unsafe mines along with your children so you can afford to eat and pay your rent.
F. HD  D  Q  ND : Stay home because you feel guilty breaching solidarity with others on strike. 
G. HD  D  Q  ND : Arrange to meet with other single mothers who are also struggling to convince them to join you and return to work.
H. HD  D  Q  ND : Go back to work but pretend to co-workers that you are still on strike.
I. HD  D  Q  ND : Look for work in the local brothel as that is the only alternative source of income.
J. HD  D  Q  ND : Sneak into the mines at night to steal some minerals that you can sell for income while on strike.
K. HD  D  Q  ND : Try to convince community leaders that the strike is not worth the hardship imposed on workers and they should urge everyone to go back to work.
L. HD  D  Q  ND : Vandalise the entrance to the mine to stage a protest against unsafe working conditions as a statement against the historical legacy of colonial exploitation that has contributed to the current challenges.
[bookmark: _Hlk158321692]From the list (A) to (L) above, choose what you consider to be the 3 LEAST and 3 MOST preferred action options.

[bookmark: _Hlk158321572]Record your 3 LEAST preferred action options:	           Record your 3 MOST preferred action options:
· LEAST Preferred Option                        		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred                    _______
[bookmark: _Toc213311257]Justification Options: Community Perspective (Yellow). [ Handout # 2]
Rate the importance of each Justification, in coming to your decision regarding your MOST preferred Action Option, by circling/ highlighting your rating of ‘justification’ options in the context of its alignment with your most preferred action option.  

Please identify the letter of your most preferred action for this scenario: Action = 


G = Great  	M = Much  	S = Some  	L = Little  	N = No
A. G M S L N :  It's better to accept the unsafe working conditions, rather than risk that a lack of income would mean parents would fail to provide for the needs of their children. 
B. G M S L N : Those in positions of responsibility have a moral duty to protect vulnerable individuals and groups. 
C. G M S L N : Other employees/colleagues will not approve of any action that would increase the likelihood that citizen welfare, the environment or economic prosperity would be at risk. 
D. G M S L N : The primacy of Solidarity as a guiding principle forces prioritisation of the greater good over an individual’s health.
E. G M S L N : Children should have the right to basic needs without having to work in Mines.
F. G M S L N :  Parents should not be forced to leave young children uncared for in order to earn sufficient income to access basic needs even where this costs the State in welfare payments. 
G. G M S L N :  Meeting the needs of the current population is more important that being constrained by worrying about whether current actions will compromise the needs of future generations. 


From the list (A) to (G) above, pick the three LEAST the three MOST preferred justification options:

Record your 3 LEAST preferred justification options:	            Record your 3 MOST preferred justification options:
· LEAST Preferred Option                        		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred Option      _______ 


Guidance notes [= reverse handout #2, justifications for their perspective – one copy per student].

	[bookmark: _Hlk212561403]Term/concept
	Guidance for learners [For further detail see Videos Dr Clare Kelly, 2024]

	Gender equality

Video 1 [2:18] Worldviews: How do you see the World? Why does it matter? 
Doughnut economics action Lab
	The concept of gender equality aims to empower all women and girls by ensuring that women have equal access to education, healthcare, decent work, and representation in political and economic decision-making processes.  Women and girls continue to face discrimination and violence.
In the context of this workshop, gender inequality refers to the disparities, biases and discrimination that individuals may face based on their gender within the scenario and included in broader sustainability discussions. 

	Social equity
Video 1 [3:54] Worldviews: How do you see the World? Why does it matter? 
Doughnut economics action Lab.
	The concept of social equity aims to ensure equality of opportunity and of income in the expectation that people living in more equal societies tend to be healthier, safer and more trusting compared to those in less equal societies.  Wide and growing inequalities in many countries are frequently exacerbated by inequalities of race and ethnicity, sexual orientation, religion, age, language, disability and location.

	Beliefs/ attitudes Video 2 [4:15]
Beliefs, attitudes & values: Exploring their Impact.
	A belief is a mental trust, faith, confidence, or acceptance that something is true whereas an attitude is evaluative – e.g. do I like or dislike something? Beliefs and attitudes influence our perceptions and behaviours. They bias us toward having a particular response to people, groups, ideas, and objects.

	[bookmark: _Hlk211614848]Biases & Values
Video 2 [5:15]
Beliefs, attitudes & values: Exploring their Impact
	Biases are preconceived notions toward or against something or someone. 
Values are the principles/standards that guide and inform our thoughts, attitudes and actions.

	Colonialism
Video 3 [10:15] Colonialism and capitalism impacts on Climate Justice: History of the DRC in focus. 
	Colonialism is the practice of extending and maintaining political, social, economic, and cultural domination over a territory and its people, by another people, in pursuit of interests defined in an often distant metropole, who also claim superiority. (Source: Wikipedia).

	Neo-colonialism
 Video 3 [17:24] Colonialism …DRC in focus.
	Neo-colonialism is the control by a state (usually a former colonial power) over another nominally independent state (usually a former colony) through indirect means (e.g. economic, political, cultural). (Wikipedia)



	The Democratic Republic of the Congo (DRC): For further detail see Videos Dr Clare Kelly, 2024

	The Democratic Republic of the Congo (DRC) 
Video 3: [10:32]
Colonialism and capitalism impacts on climate justice: DRC in focus
	The Democratic Republic of the Congo is a large country in central Africa with abundant natural resources (e.g. Lithium, Cobalt, Gold and Uranium) and varied Biodiversity.  It has a harrowing history. During the 15th to 19th C, millions of Congolese were thought to have been enslaved and sent to sugar plantations in the Americas. In 1885 King Leopold II from Belgium acquired the state and enacted a barbaric regime to extract rubber using forced labour.  Millions of Congolese died.

	Colonialism in the DRC (The Congo)
Video 3: [12:19]
Colonialism and capitalism impacts on climate justice: DRC in focus
	“Belgium Congo” became a formal colony in 1908.  Mining provided minerals to support development and wealth accumulation in the Global North, including the industrial revolutions, and engagement in war by Europe and the US, including WW1 and WW2. Human rights abuses continued and the Congolese had no right to vote or to form unions or political associations. Following revolution, the Congolese people achieved independence in 1960. Wars ravaged the DRC, especially between 1996 and 2003. The legacy of colonialism in the Congo includes immense human, social and environmental costs for the DRC.  The DRC remains politically unstable. 

	The DRC today
Video 3: [14:16]
Colonialism and capitalism impacts on climate justice: DRC in focus
	The DRC is responsible for about 70% of the world’s cobalt production. Cobalt is a mineral used in the production of goods such as batteries in phones and electric cars, and medical equipment including prosthetics. Of the 255,000 Congolese mining for cobalt, 40,000 are children -some as young as six years. Much of the work is informal small-scale mining in which labourers earn less than $2 per day while using their own tools, primarily their hands. The work is dangerous, and miners are exposed to toxic chemicals and gases, including Uranium (radioactive).


[bookmark: _Toc213311258]Theme/Block 3 Scenario Version 2: Corporate/ Business Perspective (Green). Handout#1
1. Read the case study.
2. Consider what action should be taken.
3. Rate the importance of each action, in coming to your decision, by circling your rating of ‘action’ options.  
4. Rank what you consider to be the 3 most and 3 least preferable action options, in order of preference.
Read the case study: Corporate/Business Perspective
You are Grace, the CEO (Chief Executive Officer) of a medical device company. The company has developed improved prosthetics[footnoteRef:2] and is now one of the leading prosthetic providers to amputees[footnoteRef:3] in Europe. The demand for the prosthetics has exceeded supplies available in Europe and many patients remain on waiting lists pending increased production capacity in the sector. Your company wants to increase production levels.  In addition, as policy in European countries limits what governments will pay for prosthetics, you need to reduce costs. [2:  devices designed to replace a missing part of the body or to make a part of the body work better, also referred to as ‘artificial body parts’ or orthopaedic prostheses.]  [3:  a person who has had a limb amputated.] 

Your company has previously got all supplies of cobalt from mining companies in Australia. While evidence provided by the Australian mining company assures you and colleagues that the cobalt is sourced ethically and therefore aligns with the Company’s values, costs are high.  In addition, the Australian company has a limit on the amount of cobalt it supplies each year.   Your company must therefore look elsewhere in order to source sufficient cobalt to increase production of prosthetics. 
Shareholders in your company have already invested large sums of money and as the company is beginning to turn profitable they want to see dividends being paid. 
Gavin, the Chief Operating Officer (COO), has suggested that the company change from its cobalt supplier to mining companies in the Congo where supplies are much cheaper. As there have been a number of reports that the Congo has widespread issues of corruption, unsafe working conditions and unfair pay, Gavin’s suggestion has raised concerns. However he argues that it is the mining companies that have a duty to operate legally and ethically. He adds that sourcing from the Congo would allow rapid expansion of the business and secure the factory in Sligo. Your own company could employ more staff, shorten waiting lists for prosthetics and potentially supply at a more cost-effective price for European countries.
What should you do (next)? [‘You’ are Grace]
	[bookmark: _Hlk158320993]For your own records:        Actions options Three LEAST preferred: (1)      ; (2)      ; (3)      ; 

Individual Choices:              Action options Three MOST preferred: (1)      ; (2)      ; (3)    ;   


[bookmark: _Toc213311259]Action Options- Corporate/ Business Perspective (Green). Handout#1, reverse of page 1
Rate the importance of each action (a) to (l) below), in coming to your decision, by choosing/ circling/ highlighting your rating of ‘action’ options.  
HD = Highly Defensible;       D = Defensible;        Q = Questionable;        ND = Not Defensible

A. HD  D  Q  ND : Do Nothing i.e. do not seek to change anything.
B. HD  D  Q  ND : Start buying cheaper cobalt exclusively from mining companies in the Congo.
C. HD  D  Q  ND : Meet with the shareholders and tell them that as the Company needs to reinvest profits, they must wait another year for payment of dividends.  
D. HD  D  Q  ND : Ask a team of employees to research legal and ethical compliance of mining companies operating in the Congo.
E. HD  D  Q  ND : Meet with the shareholders and advocate that they invest further in the company with the promise that they will receive high dividends when production increases. 
F. HD  D  Q  ND : Ask a team of employees to research Government oversight of mining companies operating in the Congo.
G. HD  D  Q  ND : Leave your job as your responsibilities no longer align with your values.
H. HD  D  Q  ND : Actively plan to change the factory location to somewhere closer to the raw material source.
I. HD  D  Q  ND : Actively plan to change the factory location to somewhere with cheaper labour costs in order to increase profits.
J. HD  D  Q  ND : Invest in Research & Development (R&D) to lower the costs of production of the prosthetics so that shareholder dividends increase.
K. HD  D  Q  ND : Tell Gavin he should quit as his values regarding sustainability don’t align with the companies values.
L. HD  D  Q  ND : Continue buying Cobalt from Australia but also buy cobalt from mining companies in the Congo to meet the extra demand. 

From the list (A) to (L) above, choose what you consider to be the 3 LEAST and 3 MOST preferred action options.

Record your 3 LEAST preferred action options:	           Record your 3 MOST preferred action options:
· LEAST Preferred Option                        		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred                    _______


[bookmark: _Toc213311260]Justification Options: Corporate/ Business Perspective (Green) [ Handout # 2]
Rate the importance of each Justification, in coming to your decision regarding your MOST preferred Action Option, by circling/ highlighting your rating of ‘justification’ options in the context of its alignment with your most preferred action option.  

Please identify the letter of your most preferred action for this scenario: Action = 


G = Great  	M = Much  	S = Some  	L = Little  	N = No
A. G M S L N :  It's better to accept the COO’s exploitative approach, rather than reducing the likelihood that the current corporate/ business management would fail to retain current staff numbers and grow the business. 
B. G M S L N :  Those in positions of responsibility have a moral duty to protect vulnerable individuals and groups.   
C. G M S L N :  Other employees/colleagues will not approve of any action that would increase in the likelihood that citizen welfare, the environment or economic prosperity would be at risk. 
D. G M S L N :  The primacy of Solidarity as a guiding principle forces prioritisation of the greater good over an employees’s safety.  
E. G M S L N :  To proceed in these circumstances could lead to you being punished for breaking the law, and potentially removed from your position of responsibility.
F. G M S L N :  Employees should have the right to demand a safe living environment even where this compromises economic development.
G. G M S L N :  Meeting the needs of the current population is more important that being constrained by worrying about whether current actions will compromise the needs of future generations. 


From the list (A) to (G) above, pick the three LEAST the three MOST preferred justification options:

Record your 3 LEAST preferred justification options:	            Record your 3 MOST preferred justification options:
· LEAST Preferred Option                        		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred Option      _______ 


Guidance notes [= reverse handout #2, justifications for their perspective – one copy per student].
[bookmark: _Hlk212561607] 
	Term/concept
	Guidance for learners [For further detail see Videos Dr Clare Kelly, 2024]

	Gender equality

Video 1 [2:18] Worldviews: How do you see the World? Why does it matter? 
Doughnut economics action Lab
	The concept of gender equality aims to empower all women and girls by ensuring that women have equal access to education, healthcare, decent work, and representation in political and economic decision-making processes.  Women and girls continue to face discrimination and violence.
In the context of this workshop, gender inequality refers to the disparities, biases and discrimination that individuals may face based on their gender within the scenario and included in broader sustainability discussions. 

	Social equity
Video 1 [3:54] Worldviews: How do you see the World? Why does it matter? 
Doughnut economics action Lab.
	The concept of social equity aims to ensure equality of opportunity and of income in the expectation that people living in more equal societies tend to be healthier, safer and more trusting compared to those in less equal societies.  Wide and growing inequalities in many countries are frequently exacerbated by inequalities of race and ethnicity, sexual orientation, religion, age, language, disability and location.

	Beliefs/ attitudes Video 2 [4:15]
Beliefs, attitudes & values: Exploring their Impact.
	A belief is a mental trust, faith, confidence, or acceptance that something is true whereas an attitude is evaluative – e.g. do I like or dislike something? Beliefs and attitudes influence our perceptions and behaviours. They bias us toward having a particular response to people, groups, ideas, and objects.

	Biases & Values
Video 2 [5:15]
Beliefs, attitudes & values: Exploring their Impact
	Biases are preconceived notions toward or against something or someone. 
Values are the principles/standards that guide and inform our thoughts, attitudes and actions [13:40]

	Colonialism
Video 3 [10:15] Colonialism and capitalism impacts on Climate Justice: History of the DRC in focus. 
	Colonialism is the practice of extending and maintaining political, social, economic, and cultural domination over a territory and its people, by another people, in pursuit of interests defined in an often distant metropole, who also claim superiority. (Source: Wikipedia).

	Neo-colonialism
 Video 3 [17:24] Colonialism …DRC in focus.
	Neo-colonialism is the control by a state (usually a former colonial power) over another nominally independent state (usually a former colony) through indirect means (e.g. economic, political, cultural). (Wikipedia).



	The Democratic Republic of the Congo (DRC): For further detail see Videos Dr Clare Kelly, 2024

	The Democratic Republic of the Congo (DRC) 
Video 3: [10:32]
Colonialism and capitalism impacts on climate justice: DRC in focus
	The Democratic Republic of the Congo is a large country in central Africa with abundant natural resources (e.g. Lithium, Cobalt, Gold and Uranium) and varied Biodiversity.  It has a harrowing history. During the 15th to 19th C, millions of Congolese were thought to have been enslaved and sent to sugar plantations in the Americas. In 1885 King Leopold II from Belgium acquired the state and enacted a barbaric regime to extract rubber using forced labour.  Millions of Congolese died.

	Colonialism in the DRC (The Congo)
Video 3: [12:19]
Colonialism and capitalism impacts on climate justice: DRC in focus
	“Belgium Congo” became a formal colony in 1908.  Mining provided minerals to support development and wealth accumulation in the Global North, including the industrial revolutions, and engagement in war by Europe and the US, including WW1 and WW2. Human rights abuses continued and the Congolese had no right to vote or to form unions or political associations. Following revolution, the Congolese people achieved independence in 1960. Wars ravaged the DRC, especially between 1996 and 2003. The legacy of colonialism in the Congo includes immense human, social and environmental costs for the DRC.  The DRC remains politically unstable. 

	The DRC today
Video 3: [14:16]
Colonialism and capitalism impacts on climate justice: DRC in focus
	The DRC is responsible for about 70% of the world’s cobalt production. Cobalt is a mineral used in the production of goods such as batteries in phones and electric cars, and medical equipment including prosthetics. Of the 255,000 Congolese mining for cobalt, 40,000 are children -some as young as six years. Much of the work is informal small-scale mining in which labourers earn less than $2 per day while using their own tools, primarily their hands. The work is dangerous, and miners are exposed to toxic chemicals and gases, including Uranium (radioactive).


[bookmark: _Toc213311261]Theme/Block 3 Scenario Version 3: Government/ Policy perspective (Blue). Handout#1
1. Read the case study.
2. Consider what action should be taken.
3. Rate the importance of each action, in coming to your decision, by circling your rating of ‘action’ options.  
4. Rank what you consider to be the 3 most and 3 least preferable action options, in order of preference.

Read the case study: Government/ Policy Perspective
You are the Congolese Minister of Mines[footnoteRef:4], with responsibility for regulation of, amongst other sectors, the mineral mining industry.  The Cobalt sector, in particular, has long been characterised by exploitation and unfavourable agreements with foreign private companies. Many of these companies resist implementation of legally binding health and safety related legislative requirements, and you do not have sufficient resources to pressurise them to do so. Despite approaching several countries for cheap loans since your appointment one year ago, you have been struggling to find affordable solutions to the problems in the industry.  [4:  The main responsibility of the Minister of Mines is: The promotion and sustainable development of the DRC (Democratic Republic of the Congo) mineral resources for the benefit of its population.] 

The Chinese government is offering loans that will support the Congolese government’s ownership of cobalt mines, including your Government’s acquisition of cobalt mines from exploitative private companies. The current private companies reportedly have poor working conditions such as high levels of toxic cobalt dust. The World Health Organisation (WHO) has conducted assessments that reveal severe health risks for the entire community. You have an obligation to address this WHO finding.
If acquisition of Mines proceeded, the significant boost in the Congo’s revenues from cobalt exports would greatly benefit the economy and the people. Increased revenue could be used to improve living conditions, infrastructure, and Education for future generations. Protective equipment for mine workers would also be part of the agreement. This would address the health risks highlighted by the WHO.
However, the interest rates of these loans are high, and the repayment conditions are stringent. Related risks pose a potential burden for future generations.
Additionally, a clause within the loan agreement grants the Chinese government the right to assume ownership of cobalt mines in the event that Congo is unable to meet its obligations. The Chinese government has informed you that the terms are non-negotiable.
What should you do (next)? (‘You’ are the Minister of Mines)

	[bookmark: _Hlk158321065]For your own records:        Actions options Three LEAST preferred: (1)      ; (2)      ; (3)      ; 

Individual Choices:              Action options Three MOST preferred: (1)      ; (2)      ; (3)       ;   





[bookmark: _Toc213311262]Action Options- Government/ Policy Perspective (Blue). Handout#1, reverse of page 1
Rate the importance of each action (a) to (l) below), in coming to your decision, by choosing/ circling/ highlighting your rating of ‘action’ options.  
HD = Highly Defensible;       D = Defensible;        Q = Questionable;        ND = Not Defensible
A. HD  D  Q  ND : Decline the offer, because you believe the economy and the people would be exploited.
B. HD  D  Q  ND : Resign because you cannot identify a means of balancing competing ethical concepts. 
C. HD  D  Q  ND : Accept the loans and invest in the cobalt mines in order to acquire private companies, potentially boost the economy and ensure safer working conditions.
D. HD  D  Q  ND : Report the Chinese government to the United Nations (UN) and advocate against covert Neocolonialism[footnoteRef:5].  [5:  Neocolonialism, in context, is the control by a state (usually a former colonial power) over another nominally independent state (usually a former colony) through indirect means (e.g. economic, political, cultural). (Wikipedia). Economic means, such as trade agreements, investments, and the activities of transnational corporations, are the key instruments of neocolonialism. (Oxford English dictionary, adapted, 231121)] 

E. HD  D  Q  ND : Mask the economic risk to future generations by not disclosing the interest rates or the clause regarding Chinese ownership in the event of default in loan repayments to the electorate.
F. HD  D  Q  ND : Accept the loans and direct WHO Health concerns to the Congolese Ministry of Health to address.   
G. HD  D  Q  ND : Work with the media to control the narrative and hide the stringent nature of the loans from the public.
H. HD  D  Q  ND : Ask a consultancy firm previously used by the Congolese Government to provide a judgement on the wisdom of the investment.
I. HD  D  Q  ND : Meet with senior managers in your Ministry, and ask them to approach the United Nations (UN) for funding even though it is logistically a lot more difficult.
J. HD  D  Q  ND : Approach a Non-Governmental Organisation (NGO) to advocate for funding so that Chinese loans are not the only option. 
K. HD  D  Q  ND : Tell the Chinese government officials that as they do not support your Ministry’s approach to ethical sourcing of material, and management of labour you cannot engage with their proposal.
L. HD  D  Q  ND : Given the health concerns raised by the WHO, do not engage with the Chinese Government and pass the project to your Ministry of Health.
From the list (A) to (L) above, choose what you consider to be the 3 LEAST and 3 MOST preferred action options.
Record your 3 LEAST preferred action options:	           Record your 3 MOST preferred action options:
· LEAST Preferred Option                        		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred                    _______

[bookmark: _Toc213311263]Justification Options: Government/ Policy Perspective (Blue). [ Handout # 2]
Rate the importance of each Justification, in coming to your decision regarding your MOST preferred Action Option, by circling/ highlighting your rating of ‘justification’ options in the context of its alignment with your most preferred action option.  

Please identify the letter of your most preferred action for this scenario: Action = 


G = Great  	M = Much  	S = Some  	L = Little  	N = No
A. G M S L N :  It's better to accept the Chinese Government’s exploitative terms, rather than reducing the likelihood that the current Government would fail to meet the needs of current generations.
B. G M S L N :  Those in positions of responsibility have a moral duty to protect vulnerable individuals and groups. 
C. G M S L N :  A worker’s right to refuse to work in an unsafe environment has the potential to be compromised in this case, and it is the duty of Government and regulatory policy to protect this right. 
D. G M S L N :  The primacy of Solidarity as a guiding principle forces prioritisation of the greater good over individual rights.
E. G M S L N :  The Government-citizens’ relationship must be founded on the principles of respect, trust and individual well-being. 
F. G M S L N :  Citizens should have the right to demand a safe living environment even where this compromises economic development.
G. G M S L N :  Meeting the needs of the current population is more important that being constrained by worrying about whether current actions will compromise the needs of future generations. 

From the list (A) to (G) above, pick the three LEAST the three MOST preferred justification options:

Record your 3 LEAST preferred justification options:	            Record your 3 MOST preferred justification options:
· LEAST Preferred Option                        		MOST Preferred Option    	 _______
· Second LEAST Preferred Option			Second MOST Preferred Option	 _______ 
· Third LEAST Preferred Option          	______		Third MOST Preferred Option      _______ 


Guidance notes [= reverse handout #2, justifications for their perspective – one copy per student].

	Term/concept
	Guidance for learners [For further detail see Videos Dr Clare Kelly, 2024]

	Gender equality

Video 1 [2:18] Worldviews: How do you see the World? Why does it matter? 
Doughnut economics action Lab
	The concept of gender equality aims to empower all women and girls by ensuring that women have equal access to education, healthcare, decent work, and representation in political and economic decision-making processes.  Women and girls continue to face discrimination and violence.
In the context of this workshop, gender inequality refers to the disparities, biases and discrimination that individuals may face based on their gender within the scenario and included in broader sustainability discussions. 

	Social equity
Video 1 [3:54] Worldviews: How do you see the World? Why does it matter? 
Doughnut economics action Lab.
	The concept of social equity aims to ensure equality of opportunity and of income in the expectation that people living in more equal societies tend to be healthier, safer and more trusting compared to those in less equal societies.  Wide and growing inequalities in many countries are frequently exacerbated by inequalities of race and ethnicity, sexual orientation, religion, age, language, disability and location.

	Beliefs/ attitudes Video 2 [4:15]
Beliefs, attitudes & values: Exploring their Impact.
	A belief is a mental trust, faith, confidence, or acceptance that something is true whereas an attitude is evaluative – e.g. do I like or dislike something? Beliefs and attitudes influence our perceptions and behaviours. They bias us toward having a particular response to people, groups, ideas, and objects.

	Biases & Values
Video 2 [5:15]
Beliefs, attitudes & values: Exploring their Impact
	Biases are preconceived notions toward or against something or someone. 
Values are the principles/standards that guide and inform our thoughts, attitudes and actions [13:40]

	Colonialism
Video 3 [10:15] Colonialism and capitalism impacts on Climate Justice: History of the DRC in focus. 
	Colonialism is the practice of extending and maintaining political, social, economic, and cultural domination over a territory and its people, by another people, in pursuit of interests defined in an often distant metropole, who also claim superiority. (Source: Wikipedia).

	Neo-colonialism
 Video 3 [17:24] Colonialism …DRC in focus.
	Neo-colonialism is the control by a state (usually a former colonial power) over another nominally independent state (usually a former colony) through indirect means (e.g. economic, political, cultural). (Wikipedia).



	The Democratic Republic of the Congo (DRC): For further detail see Videos Dr Clare Kelly, 2024

	The Democratic Republic of the Congo (DRC) 
Video 3: [10:32]
Colonialism and capitalism impacts on climate justice: DRC in focus
	The Democratic Republic of the Congo is a large country in central Africa with abundant natural resources (e.g. Lithium, Cobalt, Gold and Uranium) and varied Biodiversity.  It has a harrowing history. During the 15th to 19th C, millions of Congolese were thought to have been enslaved and sent to sugar plantations in the Americas. In 1885 King Leopold II from Belgium acquired the state and enacted a barbaric regime to extract rubber using forced labour.  Millions of Congolese died.

	Colonialism in the DRC (The Congo)
Video 3: [12:19]
Colonialism and capitalism impacts on climate justice: DRC in focus
	“Belgium Congo” became a formal colony in 1908.  Mining provided minerals to support development and wealth accumulation in the Global North, including the industrial revolutions, and engagement in war by Europe and the US, including WW1 and WW2. Human rights abuses continued and the Congolese had no right to vote or to form unions or political associations. Following revolution, the Congolese people achieved independence in 1960. Wars ravaged the DRC, especially between 1996 and 2003. The legacy of colonialism in the Congo includes immense human, social and environmental costs for the DRC.  The DRC remains politically unstable. 

	The DRC today
Video 3: [14:16]
Colonialism and capitalism impacts on climate justice: DRC in focus
	The DRC is responsible for about 70% of the world’s cobalt production. Cobalt is a mineral used in the production of goods such as batteries in phones and electric cars, and medical equipment including prosthetics. Of the 255,000 Congolese mining for cobalt, 40,000 are children -some as young as six years. Much of the work is informal small-scale mining in which labourers earn less than $2 per day while using their own tools, primarily their hands. The work is dangerous, and miners are exposed to toxic chemicals and gases, including Uranium (radioactive).



	Announcement midway through the workshop: group needs to adapt rapidly to prepare [Blue]
· United Nations is providing funding of $5 million to address issues related to cobalt mining in the Congo, and one of the ‘perspectives’ (Jane, Grace or the Minister) will control the funding.
· Prepare a (maximum) 3 minute pitch/ presentations, 3 speakers @ 1min each, to the UN officer charged with making the decision. 
· Each group will collaborate to agree at least 1 question to ask of each of the other groups.


	[bookmark: _Toc213311264]Policy Group [Blue] provides Peer Review/ Feedback on ‘Pitch’ by Community Perspective 

	ESD Novice Block3 workshop 
	Peer review/peer feedback of ‘pitch’ / presentations for UN           [Handout #3]
Community Perspective (Yellow), (scenario - Jane) 

	Group/ case ‘perspective’ providing peer feedback:

	


Please rate the group’s performance, for demonstration of each ‘behaviour’, as achieved to: a great extent, to some extent, to little extent or none (not included).

[Activity to be completed individually]
	Jane’s performance includes consideration of:
	Greatly demonstrated in pitch
	Some what demonstrated in pitch
	Little evidence of inclusion in pitch
	Not included in pitch

	
	a) … values relevant to sustainable development.
	
	
	
	

	
	b) … biases that pose a risk to sustainable development.
	
	
	
	

	
	c) … relevant ethical concepts related to sustainability.
	
	
	
	

	
	d) … relevant ethical concepts related to intergenerational justice*.
	
	
	
	

	
	e) … potential counterarguments or opposing viewpoints, and/or demonstrates a nuanced understanding of the ethical complexities involved.
	
	
	
	

	· Your group must agree a question to ask of the presenting group.  You might e.g. want to expose weaknesses in their argument, or gain information to support your own proposals for how this funding should be used.  
· As you listen to the presentation, reflect and record information that will inform your contribution to your own group’s efforts to prepare an appropriate question to ask.









	Print name
Signature


*Intergenerational Justice the ethical consideration of fairness and equity between different generations, recognizing the impact of present actions on the well-being and opportunities of future generations. https://plato.stanford.edu/entries/justice-intergenerational/ 
	Announcement midway through the workshop: group needs to adapt rapidly to prepare [Blue] 
· United Nations is providing funding of $5 million to address issues related to cobalt mining in the Congo, and one of the ‘perspectives’ (Jane, Grace or the Minister) will control the funding.
· Prepare a (maximum) 3 minute pitch/ presentation, 3 speakers @ 1min each, to the UN officer charged with making the decision. 
· Each group will collaborate to agree at least 1 question to ask of each of the other groups.


	[bookmark: _Toc213311265]Policy Group [Blue] provides Peer Review/ Feedback on ‘Pitch’ by Corporate Perspective 

	ESD Novice Block3 workshop 
	Peer review/ peer feedback of ‘pitch’ / presentations for UN       [Handout #3]
Corporate/ Business Perspective (Green), (scenario - Grace)

	Group/ case ‘perspective’ providing peer feedback:

	


Please rate the group’s performance, for demonstration of each ‘behaviour’, as achieved to: a great extent, to some extent, to little extent or none (not included).

[Activity to be completed individually]
	Grace’s performance includes consideration of:
	Greatly demonstrated in pitch
	Some what demonstrated in pitch
	Little evidence of inclusion in pitch
	Not included in pitch

	
	a) … values relevant to sustainable development.
	
	
	
	

	
	b) … biases that pose a risk to sustainable development.
	
	
	
	

	
	c) … relevant ethical concepts related to sustainability.
	
	
	
	

	
	d) … relevant ethical concepts related to intergenerational justice*.
	
	
	
	

	
	e) … potential counterarguments or opposing viewpoints, and/or demonstrates a nuanced understanding of the ethical complexities involved.
	
	
	
	

	· Your group must agree a question to ask of the presenting group.  You might e.g. want to expose weaknesses in their argument, or gain information to support your own proposals for how this funding should be used.  
· As you listen to the presentation, reflect and record information that will inform your contribution to your own group’s efforts to prepare an appropriate question to ask.





	Print name
Signature


*Intergenerational Justice the ethical consideration of fairness and equity between different generations, recognizing the impact of present actions on the well-being and opportunities of future generations. https://plato.stanford.edu/entries/justice-intergenerational/
	Announcement midway through the workshop: group needs to adapt rapidly to prepare [Green]  
· United Nations is providing funding of $5 million to address issues related to cobalt mining in the Congo, and one of the ‘perspectives’ (Jane, Grace or the Minister) will control the funding.
· Prepare a (maximum) 3 minute pitch/ presentation, 3 speakers @ 1min each, to the UN officer charged with making the decision. 
· Each group will collaborate to agree at least 1 question to ask of each of the other groups.


	[bookmark: _Toc213311266]Corporate Group [Green] provides Peer Review/ Feedback on ‘Pitch’ by Policy Perspective 

	ESD Novice Block3 workshop 
	Peer review of ‘pitch’ / presentations for UN                                 [Handout #3]
Government/ Policy Perspective (Blue, (Scenario Minister of Mines)

	Group/ case ‘perspective’ providing peer feedback:

	

Please rate the group’s performance, for demonstration of each ‘behaviour’, as achieved to: a great extent, to some extent, to little extent or none (not included).

[Activity to be completed individually]
	The Minister’s performance includes consideration of:
	Greatly demonstrated in pitch
	Some what demonstrated in pitch
	Little evidence of inclusion in pitch
	Not included in pitch

	
	a) … values relevant to sustainable development.
	
	
	
	

	
	b) … biases that pose a risk to sustainable development.
	
	
	
	

	
	c) … relevant ethical concepts related to sustainability.
	
	
	
	

	
	d) … relevant ethical concepts related to intergenerational justice*.
	
	
	
	

	
	e) … potential counterarguments or opposing viewpoints, and/or demonstrates a nuanced understanding of the ethical complexities involved.
	
	
	
	

	· Your group must agree a question to ask of the presenting group.  You might e.g. want to expose weaknesses in their argument, or gain information to support your own proposals for how this funding should be used.  
· As you listen to the presentation, reflect and record information that will inform your contribution to your own group’s efforts to prepare an appropriate question to ask.






	Print name
Signature


*Intergenerational Justice the ethical consideration of fairness and equity between different generations, recognizing the impact of present actions on the well-being and opportunities of future generations. https://plato.stanford.edu/entries/justice-intergenerational/
	Announcement midway through the workshop: group needs to adapt rapidly to prepare [Green] 
· United Nations is providing funding of $5 million to address issues related to cobalt mining in the Congo, and one of the ‘perspectives’ (Jane, Grace or the Minister) will control the funding.
· Prepare a (maximum) 3 minute pitch/ presentation, 3 speakers @ 1min each, to the UN officer charged with making the decision.  
· Each group will collaborate to agree at least 1 question to ask of each of the other groups.

	[bookmark: _Toc213311267]Corporate Group [Green] provides Review/ Feedback on ‘Pitch’ by Community Perspective

	ESD Novice Block3 workshop 
	Peer review/peer feedback of ‘pitch’ / presentations for UN        [Handout #3]
Community Perspective (Yellow), (scenario - Jane) 

	Group/ case ‘perspective’ providing peer feedback:

	


Please rate the group’s performance, for demonstration of each ‘behaviour’, as achieved to: a great extent, to some extent, to little extent or none (not included).

[Activity to be completed individually]
	Jane’s performance includes consideration of:
	Greatly demonstrated in pitch
	Some what demonstrated in pitch
	Little evidence of inclusion in pitch
	Not included in pitch

	
	f) … values relevant to sustainable development.
	
	
	
	

	
	g) … biases that pose a risk to sustainable development.
	
	
	
	

	
	h) … relevant ethical concepts related to sustainability.
	
	
	
	

	
	i) … relevant ethical concepts related to intergenerational justice*.
	
	
	
	

	
	j) … potential counterarguments or opposing viewpoints, and/or demonstrates a nuanced understanding of the ethical complexities involved.
	
	
	
	

	· Your group must agree a question to ask of the presenting group.  You might e.g. want to expose weaknesses in their argument, or gain information to support your own proposals for how this funding should be used.  
· As you listen to the presentation, reflect and record information that will inform your contribution to your own group’s efforts to prepare an appropriate question to ask.



	Print name
Signature


*Intergenerational Justice the ethical consideration of fairness and equity between different generations, recognizing the impact of present actions on the well-being and opportunities of future generations. https://plato.stanford.edu/entries/justice-intergenerational/
	Announcement midway through the workshop: group needs to adapt rapidly to prepare [Yellow] 
· United Nations is providing funding of $5 million to address issues related to cobalt mining in the Congo, and one of the ‘perspectives’ (Jane, Grace or the Minister) will control the funding.
· Prepare a (maximum) 3 minute pitch/ presentation, 3 speakers @ 1min each, to the UN officer charged with making the decision. 
· Each group will collaborate to agree at least 1 question to ask of each of the other groups.


	[bookmark: _Toc213311268]Community Group [Yellow] provides Review/ Feedback on ‘Pitch’ by Corporate Perspective

	ESD Novice Block3 workshop 
	Peer review/ peer feedback of ‘pitch’ / presentations for UN         [Handout #3]
Corporate/ Business Perspective (Green), (scenario - Grace)

	Group/ case ‘perspective’ providing peer feedback:

	


Please rate the group’s performance, for demonstration of each ‘behaviour’, as achieved to: a great extent, to some extent, to little extent or none (not included).

[Activity to be completed individually]
	Grace’s performance includes consideration of:
	Greatly demonstrated in pitch
	Some what demonstrated in pitch
	Little evidence of inclusion in pitch
	Not included in pitch

	
	f) … values relevant to sustainable development.
	
	
	
	

	
	g) … biases that pose a risk to sustainable development.
	
	
	
	

	
	h) … relevant ethical concepts related to sustainability.
	
	
	
	

	
	i) … relevant ethical concepts related to intergenerational justice*.
	
	
	
	

	
	j) … potential counterarguments or opposing viewpoints, and/or demonstrates a nuanced understanding of the ethical complexities involved.
	
	
	
	

	· Your group must agree a question to ask of the presenting group.  You might e.g. want to expose weaknesses in their argument, or gain information to support your own proposals for how this funding should be used.  
· As you listen to the presentation, reflect and record information that will inform your contribution to your own group’s efforts to prepare an appropriate question to ask.







	Print name
Signature


*Intergenerational Justice the ethical consideration of fairness and equity between different generations, recognizing the impact of present actions on the well-being and opportunities of future generations. https://plato.stanford.edu/entries/justice-intergenerational/
	Announcement midway through the workshop: group needs to adapt rapidly to prepare [Yellow] 
· United Nations is providing funding of $5 million to address issues related to cobalt mining in the Congo, and one of the ‘perspectives’ (Jane, Grace or the Minister) will control the funding.
· Prepare a (maximum) 3 minute pitch/ presentation, 3 speakers @ 1min each, to the UN officer charged with making the decision. 
· Each group will collaborate to agree at least 1 question to ask of each of the other groups.


	[bookmark: _Toc213311269]Community Group [Yellow] provides Peer Review/ Feedback on ‘Pitch’ by Policy Perspective

	ESD Novice Block3 workshop 
	Peer review of ‘pitch’ / presentations for UN                                     [Handout #3]
Government/ Policy Perspective (Blue, (Scenario Minister of Mines)

	Group/ case ‘perspective’ providing peer feedback:

	

Please rate the group’s performance, for demonstration of each ‘behaviour’, as achieved to: a great extent, to some extent, to little extent or none (not included).

[Activity to be completed individually]
	The Minister’s performance includes consideration of:
	Greatly demonstrated in pitch
	Some what demonstrated in pitch
	Little evidence of inclusion in pitch
	Not included in pitch

	
	f) … values relevant to sustainable development.
	
	
	
	

	
	g) … biases that pose a risk to sustainable development.
	
	
	
	

	
	h) … relevant ethical concepts related to sustainability.
	
	
	
	

	
	i) … relevant ethical concepts related to intergenerational justice*.
	
	
	
	

	
	j) … potential counterarguments or opposing viewpoints, and/or demonstrates a nuanced understanding of the ethical complexities involved.
	
	
	
	

	· Your group must agree a question to ask of the presenting group.  You might e.g. want to expose weaknesses in their argument, or gain information to support your own proposals for how this funding should be used.  
· As you listen to the presentation, reflect and record information that will inform your contribution to your own group’s efforts to prepare an appropriate question to ask.






	Print name
Signature
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*Intergenerational Justice the ethical consideration of fairness and equity between different generations, recognizing the impact of present actions on the well-being and opportunities of future generations. https://plato.stanford.edu/entries/justice-intergenerational/
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	[bookmark: _Toc213311270]Theme/Block 3 Workshop: Facilitator Checklist(s): TCD Graduate Attribute in Focus= to develop continuously. Relevant behaviours options highlighted in yellow.

	TA  name:
Date:
	Workshop Scenario version: 
	Completes prework as required and engages in activities in Workshop to demonstrate the ability to ‘develop continuously’– Mark out of XX according to rubric provided.  GAs ‘Think independently’, ‘communicate effectively’, and ‘act responsibly’ noted

	Workshop outline
	Student -
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15
	16

	
	Chair
	Speaker
	Q&A
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Overall prework: 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Ranked personal options in VLE BBL (x3 scenarios)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Has responses x3 scenarios available at workshop
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Learning outcome demonstration (1 of 2)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Is capable of adapting to change and/or shows confidence to take measured risks (DC)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Nurtures open-mindedness to evolving perspectives and/or Tracks Developments in Scenario Analysis (DC)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Demonstration of Learning outcome: yes/no
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	‘Thinks’ Critically and/or ‘Thinks’ Creatively (TI)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Listens, persuades and collaborates and/or has language skills (CE)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Is an effective participant in teams and/or is ethically aware (AR)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Workshop activities
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Present pre-formed opinions to group (1-2 mins)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Agree group options and post to [Forum or journal]
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Pitch to UN Rep/answer OR pose question(s)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Completes feedback template to 2 x other groups
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Submit final group pitch for Minister (End/after WS)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	OVERALL [Pass/Fail OR Mark - as required by [Module/Prog] co-ordinator / Assessment Guide
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Further Information:

For further links and resources, please visit the Centre for Academic Practice’s ESD Hub.
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